INTRODUCTION
. . . colleagues to begin to turn their scientif.ic.attention to various aspects of creativity, areas long thought to be either unrelated to psychology or scientifically unobservable (.1951) . At that time, less.than two percent of the books and art,i.cles published and indexed i.n the· ·:PsychoTo·gtc·al Abstracts were concerned with the area of creativity. By 1965, 310 such books and articles were lis~ed, and the number is increasing each year (Wode, 1968}. While research in the area of creativity has mostly been involved with the relationship of creativity to intelligence, more recently creativity has been studied as a separate entity.
In creativity,· as perhaps in m~st Barron (1973) found that even instructors at an art school were quite unreliable as judges of the creative ability and production of their s-tudents. Thus, we can see a need for objective measures in creativity research. ~
CHAPTER II REVIEW OF THE LITERATURE
Much of the controversy over results obtained ·by the various methods used to discern creativity has centered on the relationship of creativity t~ intelligence. In their r~search with.school children, Wallach and Kogan (1965a, b) found discrepancies between their results and the traditionally held view that a strong positive correlation exists between creativity and intelligence. ·However, their studies, which form a basis for much of the dissent concerning the relat~onship between creativity and intelligence, are experimentally weak in many ways. For example, by using only extremely gifted children (minimum IQ was 130 for their subjects) for these studies, they cut off th~ lower range of intelligence, which in this case included the majority in a normal population. Getzels and Jackson : (.1962 (.1972) examined the relationship between 15 divergent and nondi vergent tests of creativity, with two issues in mind. The creative production mode was chosen because of its applicability to operational and conceptual definitions of creativity and because of its objectivity as compared with the alternative.method of _testing and comparing personality traits of selected "creative" people.
RATIONALE OF TEST SELECTIONS
The test selected for modification and study was the Bender-Gestalt Test. The Bender-Gestalt Test consists of presenting nine stimulus ca~ds consecutively to a·subject or group of subjects. Each card has a design on it of one or more geometric figures or dots in various arrangements. The subject is asked to draw each of these designs.
The only change in the presentation method in this study was the instruction to the ·subject, "Make them so that they will be most pleasing to you."
Although the Bender-Gestalt has not been used in the past for creativity research, it ha·s been shown to be an effective test for measuring other aspec'ts of human behavior. It has been proven to be one of the :most ef fec·-ti ve tests available for the diagnosis of di,ffuse ·netiro-psychological impairment. Hutt (.1969 ) has also indicated another use of the test, that of a projective instrument for peI;"sonality assessment. Koppitz (.1963 the "creativit~ score" a subject could earn on a protocol.
Also, the combined administration and scori~g time of 47 minutes is an improvement over many of the presently avail~ able tests of creativity or creative ·production.
The theory on which the Bender-Gestalt is based hypothesizes that the test taps the basic active, integra- The second test used was Mednick's (.1962 ) Remote
Associations Test (.RAT) , which is a direct ou~growth ·of his associative theory of the creative process and.production.
It consists of three seemingly unrelated words which can be seen to relate to each other by the introjection·of a fourth word. For example, the words "rat", ncott~ge" and "blue" can be seen to be related via the. ·word "chees·e. "· The associative model of creative production is best explained by relating it to Guilford's (1969) The· more abstruse the association of a problem to a workable solution, the more "creative" the · product. In behavioral terms, the les~ statistically ·frequent but l~gically possible a response ·is to a_ given· stilt).ulus, the more "creative" it is considered •.
Mednick identifies this associative ability as creativity. To him, the cteative process involves actively integrating a response or responses with a stimulus or stimuli. In this way, the associative theory of creative production can be seen to be related to the .hypoth~~is underlying the Bende~~Gestalt.
The third test for creativity used in. this study was the Making Obje.cts Test (MO}, developed by Guiltord (.1953) and h;is associates as part of their divergent thinking battery. The MO consists of combi.ni~g a_:giveri set of designs in such a way as to form a p;icture of a common object. For example, by usi~g a quadrangle, a recta~gle and a circle, the subject is asked to make a picture of a lamp within a required amount of time. ~uilford and Christian (.1973~ The Ss were allowed to complete a sample item, then given three minutes to complete each of the two parts of the test. Finally, the Revised Bender-Gestalt Test (RBG) was presented. The group presentation method used was similar to that of Koppitz (1963) in her work with brain damaged and emotionally disturbed children. Each of the nine standard
Bender stimulus designs was projected upon a screen at the front of the testing room, accompanied by the si~gle verbal instruction, ''Make them· so that they wil_l be most pleasing to you." Each figure was presented for two minutes. At the end of that time, a new figure was immediately presented.
After the completion of the test, the S's were given a short debriefing session about the study.
The scoring of the RBG deserves some detail here {see Appendix). The RBG produces two sub~scores, a complication score (BGC) and a simplification score (BGS). The BGC is were found to correlate significantly in a negative direction. This correlation matrix can be found in Table I .
Interrater reliability was found to be .89 for the RBG scoring system, which was satisfactory. Interrater reliability for the holistic assessment was computed as .56, which is not significant. 
The results of this study support the hypothesis that the RBG and RAT are similar measures of creative production.
The interesting point here is that although the two tests are based on similar theories, the RAT is a verbal· test while the RBG is non-verbal for t~e most part. ·we can say 3. An increase in the number of angles in a figure. 4. A change in the shape of the des~gn. Remember that this is not an art contest, and do not rate the tests on the person's artistic ability. Try to adhere to the scoring system as closely as possible.
A change in

